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Abstract Article information 

Student mobility refers to the degree to which students change schools from 
one institution to another. The study in the Kamonyi district aimed to explore 
the link between student mobility and academic motivation and engagement 
in public secondary schools. This mixed-method research employed qualitative 
and quantitative approaches, focusing on four purposively selected schools. 
Data was gathered through questionnaires administered to four teachers in 
each school and semi-structured interviews with four head teachers, four 
deputy head teachers in charge of studies, and fifty-five mobile students. The 
collected data was then analyzed and interpreted using the respective 
instruments. The findings revealed that student mobility positively and 
negatively influences academic motivation and engagement, with a more 
pronounced negative impact. Based on these results, the researchers 
proposed several recommendations for students, teachers, parents, school 
staff, the Ministry of Education, and the government to mitigate the negative 
effects and enhance the positive aspects of student mobility. 
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Introduction 

Globalization and internationalization are contributing to increased academic and student mobility, 

driven by advancements in Information Communication Technology (ICT) and the movement of people, 

ideas, and resources across borders. This phenomenon is particularly pronounced in less affluent 

communities, where higher student mobility rates can disrupt educational progress and negatively 

impact student motivation and engagement. Schools face challenges in addressing the needs of highly 

mobile students, which can complicate efforts to improve educational outcomes. Research indicates 

that frequent school changes are associated with poorer academic performance and lower levels of 

student engagement, posing significant challenges to both students and educators. In Africa, including 

Rwanda, student mobility is common and influenced by factors such as parental decisions and regional 

stability. This highlighted the importance of examining the impact of student mobility on academic 

motivation and engagement to develop effective strategies for supporting mobile students and 

enhancing overall educational quality. 

In today’s educational setting, student mobility presents a significant challenge to academic 

achievement. When students transfer between schools, they often miss critical topics, necessitating that 

receiving teachers address these learning gaps. This process can slow down the academic pace, 

impacting the entire classroom. Higher levels of student mobility exacerbate this issue, affecting the 

learning experience for all students. Research underscores the detrimental effects of the student 

movement and highlights the complexity of this issue. For example, in Rwanda, formal education is 

structured across various levels, including nursery, primary, and secondary education, with specific 

national exams required for advancement. Policies governing student transfers emphasize the 

importance of efficient communication between school administrators and teachers to support student 

academic motivation and engagement. However, studies indicate a prevalent lack of effective 

communication within many schools, further complicating the issue of student mobility. 

Additionally, student mobility’s impact extends beyond academic gaps, influencing social and 

psychological aspects of students’ lives. Frequent school changes lead to higher dropout rates, lower 

average achievement, and an increased need for remedial education. Socially, transferring students 

often face challenges in forming new friendships and integrating into the school community, which 

affects their academic success. Research in Rwanda’s Kamonyi District reveals similar issues, with poor 

student motivation and engagement linked to high mobility rates in public secondary schools. Effective 

teacher-student relationships are crucial for raising student motivation and achievement, but these 

relationships take time to develop and are often disrupted by frequent student transfers. 

As in other African and global contexts, Rwandan student mobility is shaped by economic, social, and 

policy factors, but it presents unique challenges within the country’s structured education system. 

Compared to more developed regions where mobility is often linked to international study 

opportunities, the student movement in Rwanda is largely driven by parental decisions, economic 

poverties, and regional stability. Unlike in some African nations with more flexible transfer systems, 

addressing these challenges requires improved school coordination, better communication between 

stakeholders, and targeted interventions to support student engagement and motivation. 

The main objective of the present study was to explore how the students’ mobility influences students’ 

academic motivation and engagement in Kamonyi District. 
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Related Literature 

Schools are concerned about students changing schools since it is a significant event in their educational 

journey. Moving can result in curriculum coverage discontinuities as well as the need for students to 

adjust to a new learning and teaching environment, which takes time (Clemens et al., 2017; Mehana & 

Reynolds, 2004). Therefore, making new acquaintances is difficult for mobile students since it takes time. 

Some decide “to get out of [school] as quickly as possible and go on to something else,” which prevents 

them from forming any new friendships at all in their new school. Mobile students may become less 

engaged with their peers at school as they attempt to cope with these losses and social obstacles 

(Fantuzzo et al., 2012; Gruman et al., 2008). Mobile students typically have fewer friends than non-mobile 

students (Langenkamp, 2011; South et al., 2007). As well as friends who perform relatively poorly 

academically (South et al., 2007). They also tend to be less centrally located in peer networks, and 

participate in fewer extracurricular activities (Langenkamp, 2011). These characteristics may help explain 

why mobile students have lower grade point averages, are poorly motivated, and are more likely to drop 

out of school (South et al., 2007). 

There is evidence that mobile students find it challenging to participate in classwork (Fantuzzo et al., 

2012; Rumberger et al., 2019). These are probably caused by the social-emotional difficulties that come 

with the change, the incompetence of receiving schools to address curriculum modifications or the 

unique needs of new students, and the lack of cooperation between schools and the individuals involved 

in the children’s academic lives. Moreover, the movement of students may have repercussions for 

educational institutions and authorities. High student mobility can put more of a strain on schools and 

education authorities’ administrative, logistical, and instructional responsibilities, and if it is not 

performed well, the learner’s motivation and academic motivation can be reduced (Conger et al., 2007; 

Debson, Henthorne, & Lynas, 2000; Han, 2014; Mordechay, 2018; Rumberger, 2003). The order in which 

students’ movements are made can also affect variations in student outcomes. Partly, moving within a 

year and closer to exams, for instance, has been linked to lower student academic achievement, 

motivation, and engagement (Burkham et al., 2009; Hanushek et al., 2004; Leckie, 2009; Schwartz et al., 

2009). This is probably because these move types are expected to cause more disruption (Welsh, 2017). 

However, Grigg (2012) found no statistically significant difference between movements during or 

between school years, rejecting the timing theory. 

There are many different circumstances and reasons why student’s schools may relocate (Burkham et 

al., 2009; Dobson et al., 2000; Rumberger, 2015). A child may relocate, for example, in order to attend a 

better school or, conversely, to avoid harassment or other unpleasant school-related experiences 

(Dobson et al., 2000; Rumberger, 2015; Welsh, 2017). Family situations and events, such as separation or 

divorce or, growth, a new work opportunity, or a job loss, can also cause school transfers; many of these 

may necessitate relocation and, consequently, a change in both housing and school (Lu & Rickard, 2016). 

Employment changes can result from a promotion or from losing a job. There were some relocations due 

to residential bankruptcies, and then students from families with lower socioeconomic status (SES) are 

more likely than those from higher SES households to undergo both general school adjustments and 

school changes coupled with home changes; moreover, Research findings suggest that specific student 

attributes are frequently linked to changing schools, especially for students from lower socioeconomic 

backgrounds and ethnic minority groups (Jorgensen & Perry, 2021; Machin, Telhaj, & Wilson, 2006; 

Mehana & Reynolds, 2004; Stand & Demie, 2007). 
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Furthermore, the Pew Research Center (2021) asserts that the challenges for parents in certain types of 

communities whereby the rural-urban movements of parents and those with lower and middle to higher 

incomes changes and vice versa are more likely to affect their children’s mobility than those with stable 

income and residence; and then, Additionally, parents may find it difficult to balance the demands of 

raising a family with their academic obligations because they are frequently unable to meet all of these 

demands. As a result, parents may be forced to move their children from more expensive schools to less 

expensive ones. Ultimately, though, this might have an impact on student’s academic motivation and 

engagement (Van Engen et al., 2018; Harris et al., 2019). Moreover, Student’s mobility may result from a 

variety of circumstances, such as issues with discipline, absenteeism, poor academic performance, and 

grade retention, among others; additionally, the study discovered that schools with high retention rates 

may also have higher student’s mobility rates than those with lower retention rates (Rumberger & 

Thomas, 2020). 

The research has often discussed in the previous literature that changing schools can impair a student’s 

learning. Educators identified missing learning subjects and a lack of consistency as the main concerns 

when a student relocated while first addressing the issue (Sanderson, 2004). And it may also unusual 

that a mobile student’s new school would arrange its curriculum in the same manner as their old one. 

Even institutions offering curricula at the same grade level varied in velocity and typically presented 

subjects out of chronological sequence. The risk associated with a pupil switching schools might be the 

disruption to their education (Bradshaw et al., 2010). The research also discovered that mobile students 

tended to have greater absenteeism than their non-mobile fellow peers. Naturally, this made the issue 

of interruption in schooling even worse (Walls, 2003). Sanderson (2004) found that motivation and 

engagement decreased as mobility increased. Numerous studies have demonstrated a link between 

discipline problems and student mobility (Engec, 2016; Honglund & Leadbeater, 2004), and according to 

Engec (2006), boys had a greater disciplinary effect than girls. Additionally, the study showed that guys 

were more impacted than girls in that when mobile boys moved into a neighborhood with a high crime 

rate, they became more hostile. Girls who moved into the same neighborhoods had less of an impact 

(Parente & Mahoney, 2009). 

Several investigations supported their conclusion that a student’s academic achievement, motivation 

and engagement suffer while mobile (Offenberg, 2004). Research conducted in 2003 by The Columbus 

Foundation also discovered that both stable students and teachers are negatively impacted/ influenced 

by student mobility. In addition, According to conventional belief among educators, switching schools 

has a negative effect on a kid’s learning, and schools with large student mobility rates are particularly 

severely impacted. According to research by South et al. (2015), mobile students are more likely to be 

involved in dangerous behavior. This was associated with a larger propensity to begin associating with 

other students, in the new school that participated in risky behavior. In addition to this, another research 

discovered that schools with greater students’ mobility had higher crime rates as well as higher rates of 

misbehavior in the classroom (Chem, 2008). 

Gruman et al. (2008) discovered that student achievement, as well as student academic motivation and 

engagement among Secondary school students, was significantly impacted by student mobility; made 

an effort to account for the impacts of shyness, poor income, antisocial behavior, gender, and family 

stress. It was also discovered that each of these had a detrimental effect on students’ performance and 

academic motivation. However, student mobility continued to have a strong impact on a student’s 

academic performance even when the other characteristics were considered. In addition to this, it has 
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been founded that Secondary level transfers may have more negative effects than Primary ones (Kaase 

& Dulaney, 2005; Welsh, 2017). Strand and Demie (2007) suggested that the negative effects of mobility 

may be more pronounced during the secondary school stage (ages 11 to 16) than during the primary 

phase (ages 5 to 11). 

Research indicates that moving during adolescence reduces the probability of attending a secondary 

school, regardless of whether the move is to a better or worse neighborhood school (Metzger et al., 

2015). According to Hanushek et al. (2004), less fortunate students are also more vulnerable to the 

negative impacts of mobility and may see larger decreases. At least in the year immediately after moving. 

Partly, A student is frequently required to transfer schools when they move; the disruption of a student’s 

local social networks can significantly impair their academic performance, motivation, and engagement. 

According to Gaertner et al. (2010), White pupils who moved had a tendency to attend better schools. 

Following a shift, black pupils typically joined a lower-quality school. According to Black (2006), many 

highly mobile students take four to six months to recover academically following a transfer. According 

to Kerbow et al. (2003), students who move schools may not receive all of the necessary instruction, 

making it more difficult to have a consistent education. In addition, As well as other outcomes like 

absences, exclusions, school dropouts, and behavioral issues, several studies have found a negative 

connection between student’s mobility and student’s academic motivation and engagement (Dobson et 

al., 2000; Engec, 2006; Mehana & Reynolds, 2004; Rumberger, 2003; Strand & Demie,2007; Temple & 

Reynolds, 2000; Welsh, 2017). 

This study was guided by two theories. The Push and Pull factors theory: This theory tries to provide an 

understanding of the factors and information for student’s mobility, asserting that students can self-

report to school administrators if they have been changing schools or not, which may facilitate the 

administrators to ask for factors influenced (Sullivan & Arthur, 2006). Furthermore, A list of push and 

pull factors that act as incentives and deterrents to participating in mobility programs is provided by the 

majority of studies on student mobility (Van Mol & Timmerman, 2014; Caruso & de Wit, 2015; Beerkens et 

al., 2016, Gonzalez et al., 2011; Soutero Otero, 2008). Different studies examined mobile and stationary 

pupils’ individual choices or viewpoints. A push and-pull framework is provided by a complex web of 

scholarly, political, cultural, educational, and economic influences (Caruso & de Wit, 2015). Some 

variables pulling this trend are the availability and quality of education, the likelihood of having many 

friends in different schools, financial support, political stability, economic growth, wage disparities, 

employment prospects, and immigration facilitation (Li & Bray, 2007). 

On the other hand, unfavorable economic, political, and social factors such as social unrest, political 

instability, and economic recession force students to leave their schools (Kondakci et al.,2016). 

Motivational factors, including social, emotional, and functional elements, also impact students 

participating in school changes aspects and Along with functional aspects (facilities, infrastructure, 

schedules, etc.), social (relationships with instructors, students, social networks, etc.) and emotional 

components (having fun, feeling proud to participate, increasing confidence, etc.) also play a significant 

impact (Curras et al., 2015). Therefore, academic, cultural, and political factors influence the student’s 

migratory flows. The Family Stress Theory: Wu and Xu (2020) suggested that different family stressors, 

such as marital conflicts or domestic violence, intensified parent-child relationship, and challenges in 

homeschooling, job and income instability may contribute to a sense of inadequacy in parenting, 

ineffective parenting practices, and mobility for students from one school to another. According to this 

Theory, families occasionally go through a period of stress due to a problem or encounter a crisis. When 
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a family lacks the means or coping mechanisms to handle the situation, a crisis is seen as an excessive 

reaction to the stressor (Hill, 1949; McCubbin & Patterson, 1982).  

Certain reactions to stress can have detrimental effects, including spousal violence, abuse of children, 

and even student mobility (Fegert et al., 2020; Wu & Xu, 2020). It was also determined that a factor in 

family stress many times resulted in disciplinary cases from his research (Everson et al., 2013), co-

parenting difficulties (Jamison et al., 2017), caregiver conflict (Simons et al., 2016), child behavioral issues 

(Farr, 2017; Schellinger et al., 2020; Simons et al., 2016), and parent-child conflict are some additional 

forms of stress that may also arise from family stress (Nievar et al., 2014; Schellinger et al., 2020; 

Valldorale-Griffin, 2014). Moreover, this theory tried to suggest different economic, social, physical, and 

mental health effects among other experienced almost mobile students and recommends searching for 

support from mental health specialists while dealing with mobile student’s behaviors and different 

changes that result from school changes (Schellinger et al., 2020). 

Methods 

3.1. Research approach 

The research methodology, which outlines the general plan for conducting the study, is the method used 

to carry it out. The most appropriate research approach will depend on the nature of the study and its 

objectives. Moreover, The type of study, the resources available, the objective of the investigation, the 

sensitivity of the topics being studied, the field of the investigation, and the individual experiences, 

abilities, attitudes, and interests of the researcher all influence the choice of research methodology 

(Grover, 2015). Therefore, within this study, the researchers used a mixed research approach. 

3.2. Research design 

The research, which was determined by what the researcher judged appropriate to this particular study, 

a mixed methodology was used; ‘‘Convergent parallel design’’( this design involves simultaneously 

collecting both quantitative and qualitative data, merging the data, and then using the results to 

understand a research problem). The use of ’‘what works’’ allows the researcher to address the 

questions being investigated without warning as to whether the questions are wholly quantitative or 

qualitative (McMillan & Schumacher, 2014). Therefore, the research research technique is referred to as 

the research design; it outlines the overall strategy for doing the research (McMillan & Schumacher, 

2012). The purpose of this research design was to outline the plan for conducting the scientific 

investigation to answer the research questions and make accurate findings. The term “credibility” refers 

to the outcomes demonstrating that reality is honest, knowledgeable, and reasonable. The control of 

extraneous variables and resource availability are all characteristics of good study designs (Wiersma & 

Jurs, 2009). 

Therefore, the study used a mixed method to evaluate student mobility’s influence on academic 

motivation and engagement. Therefore, this study was carried out in Kamonyi District of Southern 

Province in Rwandan country, whereby the researcher chose this District because it is a District which is 

located near Kigali City of Rwanda and faces a lot of population movement from Kigali as a result of 

residential change accompanied by students mobility. The researcher used a purposive method that 

emphasizes the investigator’s judgment by choosing the research population, and this helped the 

researcher to choose four selected public secondary schools in Kamonyi District, which were used in the 

data collection of this study. 
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3.3. Population, sample, and sampling techniques 

According to McMillan and Schumacher (2012), a population is a large group of elements that share 

particular traits and to whom the research intended to apply the findings. The targeted population in 

this study was all mobile secondary students, secondary teachers, and school administrators in four 

selected public secondary schools named (A, B, C, and D), and this provided a total number of 197 

population, including Headteachers, Deputy head teachers, secondary teachers, and mobile students. 

The sample size for this study was also taken into consideration. Therefore, a sample is considered 

necessary because it is not possible to investigate the whole population due to insufficient resources, 

like time, money, etc. (Williams and Grinnel, 1990). Since all targeted populations couldn’t be 

investigated, a certain group was chosen to get a wide understanding on the subject matter. The 

researcher, with the guidance of non-probability and purposive sampling techniques, selected a sample 

for the study, and by choosing the sample size, the researcher used the formulae of JAVEAU (1985), 

which emphasized that (n=Nx20%), whereby the sample represented by “n” can be 20% or more of the 

whole population which is represented by N (Javeau, 1989). This means that the researcher has a sample 

size of 79 participants, including eight school administrators, 16 teachers in secondary schools, and 55 

mobile students in four selected public secondary schools in the Kamonyi district. 

Table 1: Distribution of population and sample size 

School  Population size Sample size 

Mobile 
Students  

School 
leaders 

Secondary 
teachers 

Mobile 
Students 

School 
leaders 

Secondary 
Teachers 

School A 42 3 15 15 2 4 

School B 46 4 18 17 2 4 

School C 18 3 14 11 2 4 

School D 19 3 12 12 2 4 

Total  125 13 59 55 8 16 

Source: Primary data, August 2023  

The study utilized a purposive sampling technique, which was appropriate for selecting participants with 

specific characteristics relevant to the research, but the sample size of 79 participants across four schools 

was quite small. This limitation reduced the findings' generalizability, as it did not fully represent the 

broader population of mobile secondary students, teachers, and school administrators. Clearer 

justifications for the small sample size and a more detailed explanation of the purposive sampling 

process strengthened the validity and reliability of the study’s conclusions.  

3.4. Data collection instruments 

An effective measurement increases trust in the exactness of the findings (McMillan & Schumacher, 

2010). The study employed a quantitative methodology to achieve its purpose, which was measured 

using a closed-ended questionnaire. Closed-ended surveys are less costly and time-consuming to 

administer to large groups of individuals simultaneously than other assessment tools. This study used a 

questionnaire to collect quantitative data from secondary teachers regarding their perceptions of how 

student mobility influences student’s academic motivation and engagement. The Likert-type 

questionnaire items were also developed in order to portray the data correctly. It has been observed 
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that the Likert scale is the most effective instrument for assessing perceptions. This is because it gives 

respondents the opportunity to indicate how strongly they concur with a set of statements regarding a 

specific issue. Because of how easy it was to administer, score, and develop, it gained popularity very 

fast. 

Additionally, the questionnaire was selected over other tools due to its advantages, which include a high 

participation rate. It also facilitates the data-analysis steps even if it may allow respondent to provide 

incorrect answers. This research study also used interviews to collect qualitative data from school head 

teachers, deputy headteachers, and students. According to Adams (2015), a semi-structured interview is 

one in which the interviewer asks only a few pre-planned questions. In order to fully comprehend the 

case and respond to the study questions, the researcher employed a semi-structured interview style 

(Marczyk, 2005). The researchers asked questions to know how student’s mobility impacts student’s 

academic motivation and engagement, Social and moral changes for mobile students, and suggested 

strategies that may be used to solve academic problems caused by student’s mobility. Each interview 

lasted 25 minutes for school administrators and 15 minutes for students, and the researchers took short 

notes of data while the interview was on. 

To ensure the validity of the questionnaire, the items were carefully developed based on existing 

literature and were reviewed by experts in education and research methodology before administration. 

Additionally, the semi-structured interviews followed a predefined set of guiding questions that aligned 

with the survey topics, allowing for a deeper exploration of participants’ perspectives, and the responses 

were analyzed in relation to the survey data to identify consistent patterns and insights. 

3.5. Data analysis 

According to Merriam and Tisdell (2016), data analysis is interpreting and giving meaning to the gathered 

data by combining, condensing, and interpreting what respondents have stated or demonstrated. The 

objectives of the research provided direction for the data analysis; when the researchers had completed 

gathering the information, the following step was to sort and decode all of the instruments holding the 

data. SPSS software was also utilized to input the data coding sections created using those instruments. 

When necessary, frequency distribution and percentage distribution of the respondents’ responses are 

summarized using tables and charts. Frequency analysis and percentages were utilized to ascertain the 

percentage of teachers who selected each alternative response to each question in this study. Pie charts, 

frequencies, percentages, and averages were employed to analyze quantitative data. Thematic analysis 

involved grouping qualitative data into relevant themes based on the study questions. 

3.6. Validity and reliability of the study 

According to Kalu (2005), validity is an instrument’s suitability for measuring the things it is designed to 

measure. According to McMillan and Schumacher (2010), validity is the degree to which scientific 

theories and explanations accurately reflect reality. Validity for this study, with the help of a supervisor, 

checked how the objectives were formed and if the research objectives related to the research question. 

The research supervisor also helped the researcher check the research instruments before the 

respondent used them. The reliability emphasizes whether the same results would be gained for another 

group of participants. The reliability of the questionnaire can be monitored by asking similar questions 

in different parts to check the extent to which respondents are consistent in their answers. Reliability 

for this study was calculated on the results of a pilot study. By this, the researcher used different groups 

within the pilot study and final research data collection, which helped him evaluate the study's reliability. 
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Questionnaires and interview guides were also checked by the researcher, supervisor, and finally, the 

expert panel members in education for their analysis before they were used. 

3.7. Ethical considerations 

Research in education focuses mostly on human beings. Therefore, it is the responsibility of the 

researcher to protect the rights and welfare of the participants in the research (McMillan & Schumacher, 

2010). In order to conduct the current study, the participants agreed to sign the consent form and 

participate in this research voluntarily, hoping to ensure that the information they provided would not 

be shared with others. All information acquired for this study was kept private. Data was collected, 

handled with privacy, and stored safely at every level of the investigation. The names of the participants 

were not indicated on the instruments. 

 

Results and discussions 

Demographic information of the participants 

The identification of teachers (16), students (55), and school leaders (8) across various parameters was 
critical in understanding the broader context of student mobility and its impact on academic motivation and 
engagement. 

Student’s mobility on student’s academic motivation and engagement 

Perception of school leaders 

The objective was aimed at knowing the context by which the students’ mobility influences student’s 
academic motivation and engagement, for instance, to know whether the student’s mobility highly impact 
student’s academic motivation and engagement positively or negatively. The four interviewed head teachers 
confirmed that the student’s mobility has a link with student’s academic motivation and engagement by 
saying that it may affect academically in a negative or positive manner but especially in negative aspects; all 
interviewed head teachers said that the student’s mobility is a problem on student’s academic motivation 
and engagement, and highly this occurs in negative way, by saying that mobile students sometimes bring 
cases of indiscipline and influence other students within a school. Some of them gave examples of some 
indiscipline cases that they highly faced with the different mobile students, such as drug consumption, 
alcohol, absenteeism, lateness, disobedience, stealing, damaging properties, etc. In addition, they said that 
mobile students' performance often appears in low level because of their different characteristics like 
absenteeism, lateness, change of teachers, classmates, school administrators, and school environment. One 
head teacher reported; 

“As a head teacher, I have observed that students who frequently move from one school to another 
often struggle academically” (Head Teacher 2). 

 

The four interviewed deputies in charge of studies said that student mobility impacts/influences student’s 
academic motivation and engagement in negative and sometimes positive ways, but especially in negative 
way, by saying this, three among four interviewed said that mobile students have different characteristics 
from non-mobile ones, like:  absenteeism many times at school, coming later to school many times, 
disobedience, poor participation in the classroom, among others, and these characters sometimes affect 
non mobile students at school; then after the fourth one said that mobile students have no many different 
characters from that of non-mobile ones, and also added that the students’ mobility impact/ influence 
student’s academic motivation and engagement negatively. One DOS reported; 

“As a DOS, I have observed that students who frequently move between schools often face challenges 
that differ from their peers who have a stable school life. These mobile students are more likely to be 
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absent multiple times, arrive late to school, and show signs of disobedience” (DOS 3). 

 

Perception of students 

Among the 55 students interviewed, nine students said that they faced no change to their academic 
performance, motivation, and engagement academically due to their school change, 39 students said that 
their mobility impacted their learning negatively because their performance has been reduced, which also 
discouraged their academic motivation and engagement while other seven students said that mobility 
impacted/ influenced their academic motivation and engagement positively, because of their performance 
increased compared to that of before changing the school. The findings from the students showed that 16% 
of students represented by nine mobile students said that there are no effects/ influence of student’s 
mobility on student’s academic motivation and engagement; 71% of students represented by 39 mobile 
students said that student’s mobility impact/ influence student’s academic motivation and engagement 
negatively. This means that student mobility reduces student’s academic motivation and engagement; then 
13% of students represented by seven mobile students showed that student mobility positively affects 
academic achievement. Therefore, Student’s mobility increases student’s academic motivation and 
engagement. One student reported; 

“As a student, mobility disrupted my learning significantly. Each move meant adapting to new teachers, 
curricula, and classmates, which negatively affected my performance. The constant changes left me 
feeling disoriented and less motivated to engage academically” (Student 12). 

 

Perception of teachers 

The 16 selected teachers tried to express their perceptions about how the student’s mobility 
impact/influences student’s academic motivation and engagement differently. Four types of questionnaires 
were used for teachers namely: 1. strongly agree, 2. Agree, 3. Disagree, 4. strongly disagree. Findings showed 
that 7 teachers strongly agreed that the student’s mobility negatively impacts or discourages student’s 
academic motivation and engagement, 6 teachers also agreed that students’ mobility negatively or reduce 
student’s academic motivation and engagement, while three teachers disagreed. Through the SPSS, 
software analysis, the percentage also shows that 43% of Teachers strongly agreed that the student mobility 
negatively impacts academic achievement. Of students' academic motivation and engagement, 37% of 
teachers agreed that student mobility negatively impacts academic achievement and influences students' 
academic motivation and engagement. In comparison, 18% Disagreed with this and said that student mobility 
does not negatively impact academic achievement nor negatively influence student’s academic motivation 
and engagement, as shown in the following pie chart. 
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Figure 1: Student mobility negatively affects academic motivation and engagement  

Source: Primary data, August 2023 

 

The above pie chart illustrates the perception of teachers for the percentage mentioned above. In addition 
to this, 6 teachers strongly disagree that the student mobility impact academic achievement positively, and 
positively influence student’s academic motivation and engagement, 7 Teachers disagree with that the 
student mobility impact academic achievement positively in relation to its influence on student’s academic 
motivation and engagement, while 3 Teachers agreed that the student mobility can impact academic 
achievement positively, and positively influence student’s academic motivation and engagement. This also 
has been analyzed and shown that 37% of teachers strongly disagreed with a positive impact/ influence of 
student’s mobility on academic achievement, and student’s academic motivation and engagement, 43% of 
teachers also disagreed for a positive influence of student mobility on academic achievement, and student’s 
academic motivation and engagement, while 18% Agreed that sometimes student’s mobility positively 
impact/ influence academic achievement and student’s academic motivation and engagement. The 
following Pie chart shows how teachers perceive on this statement, by considering the numbers of teachers 
for their ideas and their percentage. 
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Figure 2: Student mobility positively affects academic motivation and engagement 

Source: Primary data, August 2023 

 

Teachers also showed their perception about how the student’s mobility impact/ influence academic 
achievement and student’s academic motivation and engagement by showing that through the different 
circumstances, the teaching and learning activities do not succeed effectively due to the negative effects of 
student’s mobility. For this idea, 57% of teachers within four selected schools strongly agreed that teaching 
and learning success can be affected/ influenced by student’s mobility, while 43% of teachers also agreed 
that teaching and learning success can be affected by student’s mobility and this also can directly or 
indirectly influence student’s academic motivation and engagement within the positive or negative aspect.             

  
Figure 3: Perception of teachers on teaching and learning 

Source: Primary data, August 2023 
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In addition to this, teachers also confirmed the above information, by showing that student’s mobility 
challenge them while teaching classrooms belonging mobile students, this was shown by answers that they 
provided on this question, whereby 26% of 16 questioned teachers strongly agreed that they faced 
challenges while teaching classroom belonging mobile and non-mobile students, 62% Agreed with this 
statement while 6% of teachers represented by one teacher disagreed with this statement, and 6% 
represented by one teacher also Strongly disagreed this by saying that he didn’t face a challenge in teaching 
mobile and non-mobile students. This question also became very important for this research because of as 
the research has been shown that the teacher is one among the most important motivational factor for 
student, meanwhile if a teacher witness challenges while teaching, may became a burden and a big barrier 
for a teacher to motivate students.     

 
Figure 4: Student’s mobility on teachers and teaching 

Source: Primary data, August 2023 

 

The present results align with Clemens et al. (2017), who found that moving can result in discontinuities in 
curriculum coverage. This disruption often necessitates that students adjust to a new learning and teaching 
environment, which takes time and can hinder their academic progress. The transition to a different 
curriculum may leave gaps in the students’ knowledge, making it difficult for them to keep up with their new 
peers. Consequently, the adjustment period can impact their academic performance and overall learning 
experience. Similarly, the present results align with Rumberger et al. (2019), who highlighted mobile 
students' challenges in participating in classwork. These students often struggle to integrate into new 
classroom dynamics and may feel isolated or disconnected from their peers and teachers. The frequent 
changes in school environments can disrupt their sense of stability and continuity in learning, making it 
harder for them to engage actively in class activities. This lack of participation can further exacerbate their 
academic difficulties and negatively affect their educational outcomes. Furthermore, the present results are 
consistent with findings from the Pew Research Center (2021), which identified challenges for parents in 
certain types of communities, particularly those involving rural-urban movements and income changes. The 
study indicated that parents moving between rural and urban areas, or those experiencing shifts in income 
levels, are more likely to affect their children’s mobility. These socioeconomic factors can create additional 
stress and instability for families, further complicating the educational experiences of mobile students and 
potentially hindering their academic success. Moreover, the present results echo Welsh (2017), who found 
that secondary-level transfers may negatively affect student motivation and engagement. Transferring 
during these critical years can disrupt students’ social networks and support systems, making it harder for 
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them to stay motivated and engaged in their studies. The loss of familiar teachers and friends and the 
challenges of adapting to a new school environment can significantly impact their enthusiasm for learning 
and overall academic performance. 

 

Conclusion and Recommendation 

Conclusion  

This study investigated the impact of student mobility on academic motivation and engagement in 

Kamonyi public secondary schools in Rwanda. The research found that mobility negatively affects 

students’ motivation and engagement, affecting their peers, teachers, and the school environment. The 

study highlighted the need for stakeholders to address issues related to student mobility to enhance 

academic success in Kamonyi public secondary schools. 

Recommendations 

Student mobility should occur at the start of the academic year to minimize disruptions and reduce 

academic setbacks. Students should follow the rules for promotion and repetition, and teachers should 

implement remedial programs for underperforming students. Parents should engage in discussions 

about mobility and its impact on academic achievement. School and government policies, such as 

establishing internal regulations and rewarding high-performing students, are crucial. Support for 

improving school quality across regions and addressing socioeconomic disparities can also help mitigate 

mobility. However, the study acknowledges limitations and calls for broader research with non-mobile 

students and larger sample sizes.  
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